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WILSTHORPE WORKSHOP REPORT 

April 1st 2009 
Agenda

1. Signing in & Group photograph


2. Matters arising since the last workshop

3. Access to Teachers Forum
4. Teachers experience form – deadline 15/4/09


5. Dissemination

6. Module 2 – whole group discussion


7. Evaluation of the workshop


8. Any Other Business


9. Preparation for the next module


10. Date, time and venue of next meeting


List of participants

Adelle Cavanagh
Jane Cowie
Bethan Daley

Prue Drinkwater

Amanda Driver

Mick Flower

Chris Greenall

Alec Lancaster

Colin Tucker
Roger Murfin

Apologies received from Keith Lonsdale
Material Distributed


Before the meeting all participants received written copies of:

· Module 2
· Blank dissemination form
· Blank Teacher’s experiences form




Group Photograph taken in ‘Meeting Room’ at Wilsthorpe B & E College
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Workshop Minutes

Wilsthorpe project co-ordinator, Roger Murfin (RM), welcomed the group and all participants ‘signed in’ and a group photograph was taken.
Matters arising since the last workshop

RM confirmed that following comments made at the last meeting and other comments made on the forum by partner teachers, a number of alterations have been made to the original Module 1 and several documents have been added to the database. The revised version will be uploaded onto the web site in due course.

Access to Teachers Forum

Although the group are entering a group comment on each module, some group members have also tried to enter individual comments as well and there have been difficulties, not with accessing the forum, but with logging in and entering individual comments. RM undertook to do some research to resolve the problem.

Teachers experience form – deadline 15/4/09

Further discussions about exactly what is required and RM took the opportunity to emphasise the need to write about one experience and send the details electronically before the deadline. RM will then pass these on to Florence. Once examples have been loaded each teacher will then need to enter at least two comments in response to other teacher’s experiences.




Dissemination

All group members have previously received guidance on dissemination and a supply of project leaflets for distribution. The group discussed potential opportunities for disseminating information and RM suggested a target of two ‘disseminations’ per group member.

Module 2

The group had an excellent and detailed discussion about the module.

In general the group thought the module was well written and that it supplied a lot of interesting and useful of detail about communication. However in some instances the group felt there was perhaps a little more detail than was actually needed and that ‘not all of the links and not all of the paragraphs are directly linked to communication in a school to prevent student ‘drop outs’ i.e. some paragraphs are more linked to ‘communication’ in general rather than communication with teachers, students and parents.

 It is hoped that the module can be shorted to encourage busy teachers to undertake the training. A suggestion was made to use Appendices to keep in the information but allow teachers to only follow up if they are particularly interested in the section.
Another suggestion was linked to the ‘hot word links’ - some of these appear to be in German e.g. Chapter 2 paragraph 3 - 2_2_3 but in fact go to documents which are in English. The fact that links appear to be in German could put some teachers off from following them. Similarly some links go to documents in German e.g. Chapter 3 paragraph 4 ‘invitations’ goes to a document which is in German. It was felt that it is important to make clear which language the link leads to, so that teachers do not waste time following a link they will not understand or use.

Chapter 1

The group had some discussions about whether raising awareness about truancy actually encourages it. On balance the conclusion reached was that it is possible to raise awareness provided it is done in a positive manner. One way in which this has been done successfully is to encourage competition between classes so that students chastise their friends who truant and reduce the whole class attendance percentage.

Some courses in the UK have a requirement for at least 75% attendance or the course cannot be successfully completed, and this requirement can have a positive effect on attendance.

Paragraph 2 the suggestion was made that mention should also be included about the role of the Form Tutor as well as the classroom teacher. In the UK students the form tutor, meets with all of their students at the start of each day before they go on to individual lessons with specialised teachers and much of our pastoral work is done in this pre-lesson environment.

Paragraph 3 – internal & external openness of the school – systems need to be simple and clear. It is important for the students to see a clear progression route so they can see what their course will lead onto. ‘It is also important to create enough occasions for weaker pupils to feel successful’ – the group felt that this was not really directly linked to ‘communication’ and also that this is important for all pupils, not just the weaker ones.

Paragraph 4 – at Wilsthorpe we have an electronic registration system which registers pupils’ attendance not only once or twice each day, but also in each lesson. This is useful to identify if a student has a problem with a particular subject. It also enables us to identify if groups of students truant lessons to meet up at the same time. It was suggested that perhaps this paragraph could be shortened to just the first sentence, followed by a reference to each school and Local Authority having their own documentation system.
Chapter 2

Paragraph 1 – the group felt that truancy was not just the Headteacher’s responsibility, school governors and senior management and clerical staff also all have a role to play. Concern was expressed about the reference to the ‘school’s handbook of truancy’. This may be a reflection of the level of the problem in different countries – at our school we have an absence policy but not a handbook and we do not feel the problem is sufficiently bad to need a staff in-service training day to address the problem. 
‘Good lines of communication between parents and school are crucial’ – agreed, these are absolutely essential.

Paragraph 2 – it was suggested that reference should be made to practical steps to ensure parents receive the message i.e. letters given to students to take home can mysteriously go missing! – telephone, text or e-mail. Also, it is important not to be too prescriptive on the steps to be followed e.g. contacting the youth officer or truancy officer may be the responsibility of the school’s senior management and it important to include a reference to following whatever systems and procedures the school has in place. See also the reference to each school and Local Authority having their own documentation system above (chapter 1 paragraph 4) – could this paragraph be missed out or combined with chapter 1 paragraph 4?

Paragraph 3 – important to emphasise that some actions do not have to be made by teachers, at our school the clerical staff play an important role. The group felt the three ‘different causes’ identified by Plasse provided a useful distinction.

Peer pressure should also be mentioned, not always in a negative way as peer pressure to attend e.g. to help whole class attendance rates, can have a very positive effect.

Chapter 3

Paragraph 1 – although it is interesting information, is section 1 strictly necessary in a context of school ‘drop-outs’? On the other hand our group liked section 2 about ‘Parent, Adult and Child Ego’. 

Paragraph 2 – the group felt that section 1 could be made shorter and more succinct - ‘at the moment it reads a little like a counselling skills course’. On the other hand the group felt section 2 on ‘I-messages’, was both interesting and useful, but should also be made more succinct, perhaps with the use of bullet points and school examples e.g. when talking to a parent. The group agreed that it is all too easy to start a conversation following an absence or absences with a negative attitude and this must be avoided.

Section 4 – the group felt that there is a need to be very careful before allowing a student to sense anger or to be told ‘That makes me angry’ by the teacher – only the very best teachers can say this to a student without provoking anger back at themselves.

Section 5 – there is a need to bring in humour when talking to and questioning students.

Section 6  - sorry but the group felt that the section on ‘Meta Communication’ either needs expansion to show how it is relevant to the topic or it should be missed out altogether.

Paragraph 3 – Could this whole paragraph be reduced to saying simply ‘all meetings need to be carefully planned in advance, for what is going to be said and which concerns are to be addressed. The meeting should then be reviewed and assessed afterwards to learn from any areas which did no go well’? Also some of the bullet points are repetitious, perhaps reduce them to only include the ‘best’ questions.

The group liked in particular two of the questions: ‘If you had a magic wand, what would you do?; ‘What would your ideal day in school look like?

The group also liked the whole final section ‘With the parents’.
Paragraph 5 – there was quite a lot of concern about the first sentence which it was felt could be construed as racist or at least contentious. The group suggested changing the sentence to read ‘ If truants come from an immigrant background it is important to deal with the cross-cultural ……..’

Chapter 4

Paragraph 1 - 2 ’Starting a conversation’ – in the UK we like to start of conversations with what we call an ‘ice-breaker’ so we do like to start by perhaps talking about the weather, or the local football team etc. 

Section - 6 – what is a ‘control meeting’?

We suggest the meeting should be finished by setting SMART targets – Specific, Measurable, Achievable, Realistic, Time related.

Paragraph 2 – is this whole section relevant to ‘Communication’? 

Sorry but the group felt the section on ‘Co-operative Group Counselling was simply not relevant to the module.

The link to the FARSA method leads to a document in German.

What is meant by ‘mobbing’? Could we have a definition please as this is not a term used in the UK. Should there be a section on bullying in a module on communication?

Paragraph 3 – starts with reference to a conversation – what conversation, with whom and in what context?

‘Could the paragraph stop after the sentence - ‘The sanctions should be proportionate and fair and not a sign of power or control’?

Chapter 5

Paragraph 1 – is the section on stress reduction relevant to a module on communication?

One of the bullet points is a sentence ‘What gives me peace and power? (oases, resources)’ what is meant by ‘oases’?

Paragraph 2 - the group liked this paragraph and felt that a gradual, phased re-integration is crucial. After a truancy or mis0behaviour absence all of our students have a –re-integration meeting with a senior member of staff and do not return straight to a normal full school day.

‘Is it realistic or necessary to run a role-play on a comeback situation with colleagues? – UK teachers seem to hate role plays in front of their colleagues!

Paragraph 3 – The group advice is to simply say here that when you feel you have reached the point where you cannot help the situation further, don’t hesitate to ask for help from school colleagues such as members of your Senior Management Team or other experts such as the Education Welfare Officer, your Local Authority etc. following whatever routes and systems your school has in place. There is no shame in admitting you can’t solve a difficult problem! 

Evaluation of the Workshop

The group felt the workshop had been really productive and worthwhile.

Any Other Business 

None raised

Preparation for the next module

Agreed RM should circulate a paper copy of the next module so that teachers can read and annotate this with notes over the coming Easter holiday, ready for the next meeting.

Date, time and venue of the next workshop

The next workshop will be on Wednesday the 29th April, commencing at 3.15pm in the Quiet Room.
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